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INTRODUCTION: PARTICIPATION AND THE ASN
;'Iilj:‘f . %‘E‘?ﬁ“ﬁl I’_. Iﬁtﬁi;‘l\ﬂ%fF ﬂ‘[ﬁi‘l\n

This field manual describes fourteen “participatory’ facilitation techniques for use during the
Aboriginal Sustainability Network (ASN) workshops (Hipwell 2006a, 2006b, 2006c). These
techniques are useful for improving dialogue between participants, broaching sensitive topics, and
increasing participation from otherwise shy or reserved participants. The techniques frame group

discussions (and data collection) within games, activities, or exercises.

SEHE = }F‘ Ty PUFE | E"FLLE&IIEU?“W]\&} gy “Fﬁmﬂl:;t(ASN) TRy 8

S %”ﬁﬁ?‘?(HlpweIIZO%a 2006b - 2006¢c) - lﬁﬁir@‘{ﬁ]’ﬂ JIE Jﬂj)ﬁ"ﬁ i N
pﬁf , PRV 1 AT inaﬁ&ﬁ“ [JV:"F s AU A A o lﬂuﬁﬁfﬁj S if
Fi AT 3 RO )

To create this toolkit, researchers examined three main sources of Participatory Action

Research (PAR) resources:

e Jacques Chevalier (2006) ’s “Index of Tools and Techniques”;

e The Food and Agriculture Organisation (FAO) (2001)’s “Socio-Economic and Gender
Analysis (SEAGA) Field Level Handbook”; and

e The FAO (2006)’s “Participation: Sharing our Resources”.

T

G AR SR, PCH P S P PAR) THRRYT (2 B
e Jacques Chevalier (2006) fiv “= = AL 5 |7,

o | A QAR HATAS(FAO) (2001)pY "#ﬁ;;mﬁl[ftwﬂ (SEAGA)} I~f< T = fu]":

e

o PV AERFGE(2006) fiu "I S S PRueRT

From these sources, Dr. Kimberly-Anne Ford and Dr. William Hipwell (ASN Principal Investigator)
adapted fourteen techniques to meet the unique characteristics and data collection requirements of
the ASN workshops. The techniques fall into four broad categories:

e ldeal Scenarios

o Getting to Know the Communities

e Lessons Learned and Problem Solving

e Community Power Structures.
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The activities in each category have been tailored to address the projects’ central objectives of
needs and capabilities assessment, and knowledge mobilisation for sustainable socio-ecological
development in the participating communities.

DW@MWE?{?B%Fﬁ%?ﬁ@ﬁﬁHi}@m TR ORI, Pl e
s e A A T ORI -

The 2007 ASN workshops will take place in five different communities. Prior to the
workshops, communities will complete the “ASN Community Needs Assessment Questionnaire”.
Communities and the research team will then work together, using the data from the questionnaire,
to select and plan appropriate workshop activities. lIdeally, the activities selected from this manual
will provoke discussion of the specific issues of importance in the various communities. As such,
not all of techniques used in one setting must necessarily be repeated in all communities, however,
for sake of consistency in data collection, it may be necessary to repeat some of them. Since the
workshops will take place in different communities, all but the first of these techniques are designed
to be conducted with a focus on the “host” community. However, in the discussion that follows the
main part of the activity, visiting community representatives of should be encouraged to contribute

experiences and perspectives from their home communities.

2007 219 ASN . [EE5H 6 (] UIRHRET - 7o (= fﬁﬁmﬁﬁw%
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PARTICIPATORY ACTION RESEARCH: GOALS AND CAVEATS
S {’?‘*FJ’IEZ[‘: (PAR) : E'?F%??[lf[%?

Goals f /727

PAR is an approach to research, aimed at effecting social change, while fulfilling pragmatic

data collection needs. It does so in a number of ways

1. It works to forge a reciprocal exchange between researchers and the people who would, in
traditional methods of inquiry, otherwise be considered ‘research subjects’.

2. It fosters an exchange of ideas and information among community members.

3. Inthe Aboriginal Sustainability Network, PAR is taken a step further so that it helps to
mobilise knowledge for an exchange among different communities, creating a functional
network or web, an international “community of practice”.

I FPEA AR RL TR (R T RV ek - S S R

= RS SRR R o R AR Y

1. PAR FJ“:*E | P RLES ;ﬁﬁlfﬂaﬁh%
S B RRTRLEE PR R

2. PAR i} (RISt s £ 5 0 RS LAY 2 3

3. 7 FUE N T iR L PARZE - /lﬁli%ﬂléji‘”y‘éﬁg]ﬁij\ G RAE E
T, il R Jpoages AR e s po

SV TIFARZ i o i OAREVEEIE T BR T, R

In PAR, respondents are not only seen as possessing valuable information to be extracted,
recorded, and analysed by researchers. They are considered “‘experts’ in the domain of inquiry in
question, and to have a vested interest in the conduct of research and in the application of research
outputs. As such, PAR strives to build an equitable partnership, in which all parties involved
benefit from the experience of engaging in research.

7 PAR [IO3EPRl1, a8 T bl e gt [ lﬂ’gmug ;cﬁﬁv S8k, ﬂmmupfg [
= @ﬂ‘ﬁ?@ﬁﬁﬁﬁ@ﬂi “ ;ETJMJ; o Py iTFJI”Jm mFJ,HH PR B SR I
HEEO A - PAR Pl - F8 2 T, gl AR R e S
R o
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Caveats /;7 Fh

Researchers should be aware that there can be disagreement among participants, brought to
light by participatory activities. If not managed, conflict could escalate to the point that it inhibits
completion of an activity. However, conflict can enhance the richness and depth of the data
collected. Excessive conflict management can result in an illusion of consensus by excluding
“...anything that is messy or does not fit the structured representations implied by participatory
tools” (Kothari 2001: 147). Researchers should attempt to maintain an atmosphere of respect,
emphasising that activities are meant to elicit diverse viewpoints. Researchers should also take note
of any disagreements that may arise during activities. Whenever possible, someone other than the
facilitator should take detailed notes, including information identifying the communities
represented and the respondents, for each of the activities.

7|iJI”}ItF J“ng/?(j:D s Jpﬂ '/H I F' chE IR S lﬂ x:;eﬁiﬂif ﬂjFJI H‘ tykwj%gq
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PR L R 9@@‘“5‘/7 ﬁ ARtRIFpphiEEEAT IS AU 3 (Kothari 2001 &
147)]1 Jrj[ﬂélpj o fFjIj[h F',r“gsy:éqa Sl TR OTRVEV S A, ]‘E;@F;ﬁﬁ;ﬁpug Ip Jif;—gﬁj f' Jp
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Equipment and Materials for the Workshops

= (RGO
The following equipment and materials will be needed for successful workshops:

e Video camera (VCD or DVD)

e Digital Camera

» Voice recorder

e Base maps of communities

e Flip-chart stands (two) and paper (one pad per workshop)

e Whiteboards and markers (or blackboards and chalk)

e Coloured cardboard or “construction” paper (heavy paper for arts and crafts)

e Scissors (five pair)

e Pencil crayons

e Pensand pencil

o Note paper for participants

o “Blue Tack” or other material for temporarily sticking pieces of paper to surfaces

e Drinking water for participants!

S T TPRUR LY (S T (e g
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|. IDEAL SCENARIOS i’ﬁ[]ﬁl@‘[ﬁ%]

Ideal scenario techniques are used to elicit discussions about the best possible future for a given
community and the potential ways of getting there. Participants are encouraged to embark on
‘flights of fancy’ and then to discuss how the ideal can be or has been made real.

P TE fl E'ﬁ\’ﬂ[é’i%%ﬂ‘~ [t B B f I k] ﬂ@;ﬂﬁ@ﬁgﬁéF[sjifgﬁiﬂj;cﬁ'[sjﬁ
o SRR R o IR SRR R L
it (S152) BLrips -

1. Two Truths and a Lie &g 17— I'[E'ﬁ%ﬂ;%

EQUIPMENT AND MATERIALS
video and/or voice recorder

%ﬁ?ﬁ‘?ﬁ’ﬁl
RS FIEH R4S

TIME REQUIRED:
30 minutes

Fy gt
30 55

DESCRIPTION:
This technique is useful to allow participants to get to know each other, introduce their communities,

and to generate discussions about community achievements and ideal scenarios for the future.

f -

A PR 53 F ) 2R Y frﬁ??:ﬁ?&, fiatif I’Fﬂﬁ FIpYwkgh, #1d I{é_l%%if?ﬁﬁwmj‘cﬂ g
IO BT SR -
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GUIDELINES:
Volunteers are invited to share their community’s accomplishments with respect to natural
resources. Two of the stories must be true, and the third must be a convincing lie—ideally
something that they would like to achieve with help, guidance, or suggestions from the other
communities. Other participants are then asked to guess which of the three statements is the lie,

and a discussion ensues about how to actualise the fiction.

i
AT W 53 0 4 PRGBS 0 ) it - Py 24 LRLE: H
(ELRLITS (AL (B 2R DROREs, — — (W7l bRz - 1, s

SRR ] o P AR R R S R, SRR
RS ERE S o

RECOMMENDATIONS AND HELPFUL HINTS
This technique is a good icebreaker. Representatives from the different communities should

participate in this equally.

HEE AT H KRS -
p e P )= (A = T ARGy A FIRg T SH9 2=

EXAMPLES OF PAST USE / SOURCE:
This technique was adapted from Chevalier (2006)’s “Index of Tools and Techniques”.

W E R BB 1R
G P51 Chevalier (2008)7 2 &A1& " SLIIF -
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2. “l have adream...” “Z§7% - [HEVE... "

EQUIPMENT AND MATERIALS
Flip-chart and paper; markers

AR
HR AR %; T

TIME REQUIRED:
30 minutes.

PR -

30 5

DESCRIPTION:

This technique is used to generate discussion about ideal visions for the community’s future and
how to achieve them by allowing participants to share their “dreams”. The technique also reveals

the important values held by community members.

T -

S S e P53 0 P OO [ R PR - 1 9
MEPREDRT PTG < e PTI FieebLe e s E T e R -

GUIDELINES:

One participant is selected to share an ideal scenario for their community, beginning with the
statement “I have a dream...” A general dream statement in noted along the top of a flip chart or
chalkboard. For example, “I have a dream that people no longer use cars to get around in my
community”. “Car-Free Community” is noted as the ideal scenario at the top of the flip chart. The
person who proposed this dream is then asked to list all of the positive aspects of their dream.
These might include: safer for children; improved air quality; more people would walk or cycle to
work; etc.. These are noted in point-form along the left side of the flip chart under the dream
statement. In the middle column, the facilitator asks participants to talk about the different values
behind the positive elements, by asking, for example: “why is X important to you?” This might
lead to answers like: the safety of children is important; 1/we value physical fitness; etc. Following
this, participants are asked to suggest steps to achieve the overall vision. If the thought of tackling
the overall dream statement is too overwhelming, the value statements in the central column can be

addressed instead, with questions such as: “How else might the safety of children be ensured?”
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RECOMMENDATIONS AND HELPFUL HINTS:

It might be useful to run through the initial part of the “I have a dream” exercise four or five times,
with different respondents, writing ideal scenarios on four or five different flip charts. Then, the
group can continue through the exercise, discussing the four or five examples simultaneously. This
will begin to present a picture of the central values shared by members of the ASN. Conversely, the
exercise can be conducted as described above and repeated several times. Host communities
should take the lead in this activity. However, if other communities suggest “Dreams”, the

community of origin of each should be carefully recorded on each flipchart.

FERLAIE B AU,

IR TR AR D T T RIEY T LTRSS DR AR Y
DI S S 5T I RO A, S D IR

SRIRFFSR B L I ASN s £ P53 kg < ROE < SETFRYT o
PR 2 2 R R TR SR o ([RL IR g
55 EHRIR RS SRR S SRR VR T R AT R T
fln e

_Euﬁ

EXAMPLES OF PAST USE / SOURCE:
This technique was adapted from Chevalier (2006)’s “Index of Tools and Techniques”.

S O
Sl #5111 Chevalier (2008)ffs 7 &' Akl [* iy -
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I1. Getting to Know the Community 33 Jrfig: Bt g

The following set of techniques are used to create “snapshots” of certain elements of the
community. These are very useful for preliminary data collection and to allow representatives to

get to know the various communities involved in the ASN.

IR AR P A R L S IR e SR TR R R R e e
AR Fa 8 ASN [t B 2 E B

3. Participatory Mapping féﬁ'—ﬁ’,:“f‘jﬁg\lgg [

EQUIPMENT AND MATERIALS
Large sheets of paper, pencil crayons, blue tack

IR
IRIURE ST TS

TIME REQUIRED:
30 minutes

Sl

30 53¢

DESCRIPTION:
This technique allows participants to graphically represent their communities to others.

T -
S T R i L e P OB A P R

GUIDELINES:

A large sheet of paper is spread out. Participants are asked to draw various features of their
community: infrastructure, water sources, agricultural lands, forest lands, grazing areas, health
services, etc. Participants are then asked to stick their drawings on the main community illustration.
Once all the community features have been pasted onto the large sheet, participants are then asked

to speak about land use in their community.
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RECOMMENDATIONS AND HELPFUL HINTS:

The main community illustration can be prepared prior to the activity, with some of the basic
features of the land or community in question (roads, geographical features, etc.). Moderators
should have artistic supplies on hand: large sheet of paper, smaller cardboard or paper sheets,
makers, crayons, tape, scissors, etc. It might be useful to break a large group into smaller groups
and ask each group to illustrate particular kinds of features (e.g., community services, sacred areas,
forest areas, etc.). Host communities should take the lead in this activity, producing the larger
community depictions. Meanwhile, representatives from the other communities can prepare

smaller illustrations of a specific aspect of their community that they find most important. -~

#g%ﬂrﬁ [N
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SEFFRRAFIIL A B () SR G k] 3 Y
= iE‘jJII[[:EIIULFJg_ BH|, ¥ 2 Y[R URITAVR EAT-F‘]E,&FIJE‘[L_ [F EEIJE FPmh B Ay A p
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EXAMPLES OF PAST USE / SOURCE:
See, for example, the village map of Khajret-Uperli Guanguri Himachal Pradesh, India (FAO
“Socio-Economic and Gender Analysis (SEAGA) Field Level Handbook” 2001: 57).

e Rl [P R R
T%Eiﬁj@ Khajret-Uperli Guanguri Himachal Pradesh syt #9[i! (H] e A0 fd 5 it
F"fﬁﬂifm"[‘ikﬁﬂﬁ? PT(SEAGA) ['IEE~f«T = {1]" 2001 & : 57) -
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4. Participatory Timelines %E‘_—‘“EéjF

EQUIPMENT AND MATERIALS
Large sheets of paper; coloured cardboard, scissors, markers

el RS
AR BN 0 970 H

TIME REQUIRED:
30 minutes

Rt -

30 5

DESCRIPTION:

Participatory timelines allow participants to show how a series of events shaped their community or

led to major community transformations.

e
EEAR IR H T FFIEVE DR T P P B o S
G AERA, o

GUIDELINES:

A large timeline is placed on the wall. The date range, which is variable, is noted along the bottom,
with participants’ input. Participants are given cardboard cards of different colours, for example:
red representing economic events; green representing natural events; blue representing political
events (government decisions); etc, and asked to select the appropriate cards and to write important
events that impacted their community. Participants are then asked to place their cards on the
timeline. Participants can then be asked to discuss how this confluence of events has shaped the

present state of their community.

$ifH ¢
— gikﬁf %‘%%‘LLIT}}%E{? F o F{%&ﬁ’ﬂ?ﬁ_{ﬂ F[JE}%L F 1A ! (i]:[”[’@ﬁj) PLAETE T
WE%[ o J*JLI%{?% O RIBEEUAEY A > IO R ARG SR R AR
CH*‘%L el (L*‘“”ﬂ%i)~~ o BT ?“ﬁ,élﬂif”* 5 J/%EEI%IFEJT*E%IJ;IE,@*
e ﬂ%.k%%$¢@wﬁw{H¢ﬁ ko 2 2 B R D R
|ﬂj ﬁp Sk TR o



ASN T1/Ey; T HAH 17

RECOMMENDATIONS AND HELPFUL HINTS:

It might be best to break a large group into smaller groups and assign each of the smaller groups
one of the various kinds of events: political, natural, economic, or social.

#g%ﬂré B o

SRR~ T R IR AL S TR SR S TR T AR
Fli= 2 PR » [IRES » REAS oo« 2 0 S S S -

EXAMPLES OF PAST USE / SOURCE:
This technique was adapted from Chevalier (2006)’s “Index of Tools and Techniques”.

IH# TR [RRT=" 4R
lFH[a'jfirrwﬂIChevaller(ZOOG) o T SRR SR G
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5. Community Spatial Transects 7[5 Zk*'F'EﬂﬁﬁE‘j

EQUIPMENT AND MATERIALS
Map of community if weather does not allow walk

AR
P o T TS — B S T

TIME REQUIRED:
Two hours (outside) or 45 minutes (inside)

Slihe
PR 9D [ 45 538 (H7))

DESCRIPTION:
The purpose of a transect exercise is to organise spatial information and represent issues that cut

across community areas.

—?‘n?;

-y
1z
H

AR PRV ETAVRLIE & 2Tl eY@ s SR B A B I IR -

GUIDELINES:

The community spatial transect can be done physically, with participants actually walking or
driving through a community, along a straight line or pre-assigned path, or imaginatively, in a
group meeting or workshop setting. A map of the community is displayed. A member or members
of the community draw a line through the community (trying to transect as many of the different
geographical features as possible (farmlands, forests, village, etc.). The group then either (a) travels
along that line, recording important issues or features of the land, and then presents their recordings
to the group in a de-briefing session; or (b) members of the group point to particular spots on the

line on the map and discuss the central features and important issues of those areas.

Hrim

T 2 A T T SR RO B A A (R B < )] SR
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RECOMMENDATIONS AND HELPFUL HINTS:
This activity can be done in combination with participatory mapping, in which case a printed map
should be replaced by a participatory map drawn by the host community. Host communities

should take the lead in this activity.

HERAITE) B
AE NP T = s ISR S R Teag e i o AR R e I
T O 2t S T O LR -

EXAMPLES OF PAST USE / SOURCE:

See, for example, see transects done in Gambia by the FAO (2001: 59). This technique was
adapted from the FAO (2001) “Socio-Economic and Gender Analysis (SEAGA) Field Level
Handbook”.

S TR PO R
g ST P AR (2001 5 1 59) FEEJE““EH%‘LF‘?F'UT??EHE?E*J o S P ] B A
=2 LA A(2001) [ (RS T AT(SEAGA | IESJ = P s o -
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6. Community Calendar =g [ %

EQUIPMENT AND MATERIALS
Large sheet of paper with 12 months of the year marked (prepared in advance); markers

= RS
B SR R

TIME REQUIRED:
30 minutes

Sl

30 75 &

DESCRIPTION:
Community calendars chart all of the important events that take place in a community each year.

T
[N AR e e AR R (A S i I ﬁ‘}ﬁﬁl%'gi [F o

GUIDELINES:
The twelve months of the year are listed on a large sheet of paper, chalkboard or several flip chart
sheets placed side by side (this should be prepared in advance). Participants then identify and talk

about the important events that occur in each month of the year.

rip -
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RECOMMENDATIONS AND HELPFUL HINTS:

Attention should be paid to seasonal variations the economy (e.g. influx of tourists, resource-based
employment), or climatic changes over the year. The researcher team should take notes during the
discussion, highlighting differences expressed by different community representatives. Host

communities should take the lead in this activity.
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EXAMPLES OF PAST USE / SOURCE:
This technique was adapted from the FAO (2001: 85-87) “Socio-Economic and Gender Analysis

(SEAGA) Field Level Handbook”.
B T FO R T
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7. Trend Lines #[p|mst

EQUIPMENT AND MATERIALS
Flip-charts or board, markers

AR
S B

TIME REQUIRED:
30 minutes

F R

30 5

DESCRIPTION:

Trend lines provide a snapshot of changes —for example with respect to the environment,
demographics, or economics— occurring in a community over time. They can work in conjuncture

with ‘community timelines’ or on their own.

T -
W AR B - (OIS, R e = [T 3 2w RO~ © [ ARESR, ARy
Reh (™ o iﬁfﬁiﬁéﬂﬁiw AL B REIAT - EES S HEVRES

GUIDELINES:

The facilitator draws a series of 2-dimensional graphs on flipcharts or a chalkboard. Participants
are given sheets of blank paper and asked to list some things that have gotten better in their
community over time, and things that have gotten worse over time. The facilitator picks someone
and asks them: to name one of the things that has gotten “better’ or ‘worse’; the period of time over
which things changed (in order to select the date ranges for the lower axes). The units are then
graphed (for example square kilometres of forest cut along the y axis and years since 1920 along
the x axis). Then, in discussion with participants, a chart is drawn to represent the trend, such as the

following:

things
that
have
changed

v

time
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RECOMMENDATIONS AND HELPFUL HINTS:

It is important to involve elders in this activity, since they can provide more historical detail
regarding community trends. Host communities should take the lead in this activity. However,
all community representatives can be involved in creating different charts. The community of

origin should be clearly identified on the charts.

FERGAE| M V.
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EXAMPLES OF PAST USE / SOURCE:

Ford et al. (1994) conducted PAR and produced trend lines with Somali pastoralists (see FAO 2001:
65). This technique was adapted from FAO (2001: 61-64) “Socio-Economic and Gender Analysis
(SEAGA) Field Level Handbook™.
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1. LESSONS LEARNED AND PROBLEM SOLVING

= o FDRE A
The next two techniques are helpful for sharing lessons learned and or enabling communities to

engage in problem solving activities.

Iy ri‘lﬁ_}':{ﬁj“: ;#rﬂpﬁ”ﬁ”ﬁl/ﬁ&ﬁﬁ% ?H_?;w@ﬂ# %E}[LJF“ Jo il bI”J

8. Tree of Means and Ends 3 F[is# ST

EQUIPMENT AND MATERIALS
Flip charts or board; cardboard rectangles, cue cards, blue tack; video-camera

TR
FHBFS S0 S0 R TR S

TIME REQUIRED:
30 minutes

F gt

30 minutes 30 57 &

DESCRIPTION:

This activity can be used to allow groups to present how their communities tackled a problem in the
past, or to brainstorm to find solutions to current problems. Visually representing a logical tree
helps participants to imaging see how various events or decisions can lead to different outcomes. It

also helps to show how causes of a problem can be transformed into potential venues for solutions.

f -
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GUIDELINES:
A participant identifies a central community problem, and all respondents are asked to name the
main causes, which are listed for all to see. The problem and causes are then visually represented
using a data tree (see below). Group discussion can be used to generate many levels of “causes’.
For instance, in the example below, several factors have lead to poor water quality of a local river,
including increased recreational traffic on the shore of a riverbank, which leads to pollution. All the

causes are depicted, as follows:

Deforestation on Shores

Poor Water Quality in Local River /

Litter on river banks ; T .
Toxic waste Sewage pipes in small towns

/ 7y draining into the river
Families picnicking on \

river banks Industry upstream More Cottages

After the chart is complete, the core problem is transformed into a community objective, e.g., “poor
water quality” is transformed into “clean up the river”. Participants are asked to transform each of
the ‘causes’ into ‘means to achieve solutions’. Afterward, participants can discuss how their

respective communities have met similar challenges.
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RECOMMENDATIONS AND HELPFUL HINTS:

This activity can be conducted using two flip charts: one for the problem/causes tree and a second
one for the solutions tree. Otherwise, on a chalkboard, the ‘problem’ and each of the *causes’ can
be transformed by erasing them and replacing them with ‘means to achieve solutions’. A more
visually appealing method (which is also better for keeping track of the data) is to note the core
problem on a cardboard rectangle, which is stuck to a board or flip chart using blue tack.
Respondents are asked to note their “‘causes’ on cue cards, which are then stuck to the flip chart
(also using blue tack) to create the logical tree. The “core problem” rectangle is then reversed and
the “community objective” noted on the reverse and stuck back up. The “causes’ cards can then,
one at a time, be flipped over and ‘solutions’, elicited from respondents, noted on the reverse.
This technique is best used when the objective is to generate one or a few main community
objectives and strategies for achieving them. It might be useful to videotape the exercise for data
collection purposes it order to keep a record of the ‘causes’ that were transformed into ‘means to
achieve solutions’ if not using the blue-tack/reverse-cards method. Host communities should take

the lead in this activity, but everyone should be encouraged to share their experiences.
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EXAMPLES OF PAST USE / SOURCE:
De Brabander and Thiers (1984), describe experiments in which variations of the ‘tree of means and

ends’ are used to facilitate intra-team communication among participants involved in system design

projects. This technique was adapted from Chevalier (2006)’s “Index of Tools and Techniques”.
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9. Force Fields J/El &

EQUIPMENT AND MATERIALS
Flip-chart, marker

P

i

TIME REQUIRED:
30 minutes

Sl

30 75 &

DESCRIPTION:

The force field exercise illustrates how various causes of a problem can be countered with a

solution that either solves it or else prevents it from getting worse.

e

TSR FTRIVITRRRY 7 £ B SRR » T HF LR P

GUIDELINES:

A horizontal line is drawn on a chalkboard or flip chart. A central community problem is identified;

several root causes are noted above the line using rectangles to illustrate their relative magnitude

(like a histogram). Beneath the line, solutions are placed. Some solutions should line up directly

with problems while other will not, as in the following example:

Core Problem: childhood obesity

too much disruption of no place for

junk food traditional kids to exercise television
in schools dietary knowledge

healthy traditional and

snacks conventional nutrition construction of

for sale programme

playing field
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The relative strength of the various problems and/or causes and countering solutions are depicted in
the length and width of each force field.
$kirk
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RECOMMENDATIONS AND HELPFUL HINTS:
This is a simplified version of the tree and means and ends, described above. Host communities

should take the lead in this activity.

HERLATE B O

IR S SR RS PO AR - 2 R R R SR e -
EXAMPLES OF PAST USE / SOURCE:

This technique was adapted from Chevalier (2006)’s “Index of Tools and Techniques”.
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V. Community Power Structures 5k 1] J%’iﬂﬁ

In Participatory Action Research, power is usually considered alongside with community members’
interests and legitimacy. The following techniques are used to investigate how these three
components of power play themselves out in community decision-making and problem-solving.
BTl fq?@'ﬁ‘iﬂ' ) J:ﬂfp[ ‘FJj[E—T—tT4—Eﬁ)—_;§/F F[ J%”ﬁﬂl j;t [ft EI:EA e I i]E;;L—’#ﬁ e |
e g R pAC 0 DN B P AR AR S A SR

10. Resources Use / Resource Control EXRI I E'J/?}i’]s’lﬂﬁ’ﬁiﬂ

EQUIPMENT AND MATERIALS
Flip charts; markers

MATERIALS B
Flip charts; markers ﬁq‘q\;ﬂ ; ‘F‘;H@ET

TIME REQUIRED:
30 minutes

SIEiRE

30 Ji &

DESCRIPTION:
There are many ways to organise this activity. The objective is to encourage participants to discuss

resource use management.

ﬁ?{f’i:
LSRRG < IR R H R SR A -

GUIDELINES:

Using information gained from the needs assessment questionnaire, e.g., “Who/ what factors
control(s) natural resource management in your community?” A variety of people, institutions, or
organisations that have control over natural resources are depicted on separate sheets of a flip chart
or side-by-side on a chalkboard. These sheets are divided into two halves, with the top half devoted

to resource use, and the bottom, resource control, as follows:
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Use:

Church

Control:

Citizens

Use:

Control:

Fed. Gov’t

Use:

Control:

Band Council Company X
Use: Use:
Control: Control:

Participants are then asked to list all of the natural resources in their community. These are noted

on small cards. Note that many exemplars of the resource cards will be needed. Alternatively,

many samples of each of these small resource cards can be made up before the activity and

participants read a list and asked to add any others. Participants are then asked to run through the

list of resources and for each to indicate who uses it and who controls it. The result will look

something like the following example:

Church Citizens Fed. Gov Band Council Company X

Use: Use: Use: Use: Use:
land forest
Control: Control:
Control: Control: Control:
land forest
ocean fish
TFi
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RECOMMENDATIONS AND HELPFUL HINTS:
This activity can also be done by noting all the different resources on the flip charts, and identifying

for each one, who/what uses it and who/what controls it. Host communities should take the lead

in this activity.

HERLAIE JFJFIJT—E_ﬁ
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EXAMPLES OF PAST USE / SOURCE:
This technique was adapted from the FAO (2001: 88-90) “Socio-Economic and Gender Analysis

(SEAGA) Field Level Handbook”.
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11. Political Venn Diagrams > F’}E,*Eﬂﬁ%‘ﬂ

EQUIPMENT AND MATERIALS
Coloured cardboard circles, blue tack, board

AR -
@/i;ﬁ'l[gj[ﬁ/é,%}?f;’? ) T?{?ﬁﬂ? Ay

TIME REQUIRED:
30 minutes

Sl

30 75 &

DESCRIPTION:
This technique is used to show the relationships between various groups, individuals, and political

institutions in a community.

e
SR P S [ 4 T 1 72 DT PR TSR 7

GUIDELINES:
Participants are asked to list all of the groups, individuals and institutions that play a role in
community decision-making. These are noted on a chalkboard or flip chart. Participants are then
asked the relative important of each (low, medium or high), to decide whether each will get a small,
medium or large circle. The facilitator then asks participants to think about the type of contact
between these individuals, groups, or organisations. Specifically, do they:

A. have no contact with other(s) — indicated with separate circles;

B. share some information with other(s) — indicated with touching circles; or

C. engage in cooperative decision-making with other(s) — indicated by overlapping circles.

This information is depicted in a Venn Diagram, as follows:
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O (%
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RECOMMENDATIONS AND HELPFUL HINTS:

It may be useful to cut out many different coloured circles of the three sizes prior to the activity and
bring ‘blue tack’ to stick them to a large board or the wall. Circles are then matched with different
groups or institutions according to size and labelled. The activity is then conducted by sticking the

circles accordingly. Host communities should take the lead in this activity.
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EXAMPLES OF PAST USE / SOURCE:

When this exercise was conducted in El Zapote, Honduras, subsequent focus group discussions
showed the importance of involving men and women in discussions about political institutions.
The men and women ranked the importance of various institutions quite differently (as cited in
FAO 2001: 66). This technique was adapted from the FAO (2001: 65-68) “Socio-Economic and
Gender Analysis (SEAGA) Field Level Handbook”.

This technique was adapted from the FAO (2001: 65-68) “Socio-Economic and Gender Analysis
(SEAGA) Field Level Handbook™.
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12. Legitimacy Diagrams F’—‘,Eﬁ‘[éﬁﬁ%‘ﬂ?%

EQUIPMENT AND MATERIALS
Flip chart; markers

AR
I
TIME REQUIRED:

SIEiRE

DESCRIPTION:
The purpose of legitimacy diagrams is to understand and illustrate the different facets of legitimacy

held by different community groups involved in a particular course of action.

T -
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GUIDELINES:

First, the group identifies the course of action to be diagnosed in this activity. This can be a
community project, or a problem to be addressed; for example, the creation of a protected area. The
next step is to identify all of the various community groups, organisations, and individuals who will
play a role in the project, and list them in the left hand column of a four column table; for example:
residents (who will use the area recreationally); a church (giving up some land for the project and
plan to use the area for spiritual retreats); Chief/community leader (proposed the project); some
landowners (giving up use of some land for the project); Elders (resolved to protect the long-term
survival of the natural and human community); Federal government (as most powerful lawmaker);
Grand Council (responsible to enact the resolve of Elders); hunters / resource users (will give up
access to area for resource exploitation); provincial government (responsible to ensure protect area

does not infringe on anyone’s rights); Band Council (will oversee the project), etc. as follows:
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ORGANISATION/ RIGHTS RESPONSIBILITIES RESOLVE
“ACTOR” (COMMITMENT)
Residents

Church

Band/Local Council

“State”/”Provincial”
Government

Landowners

Elders/Grand Council

“Federal” Government

Hunter or resource users

Other

Then, with yes/no answers, respondents indicate whether each has any rights over the issue at hand,
any responsibilities to other stakeholders; and/or any resolve (are they committed) regarding the

issue.
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Once this table is complete, organisations can be placed in a Venn Diagram as in this example:

RIGHTS RESOLVE

Residents Elders

Landowners

Hunters

Federal
government

Band Council

Grand
Council

Provincial
government

RESPONSIBILITY

The interesting outcome of this activity is to allow participants to discuss three facets of legitimacy
enjoyed by the different stakeholder groups. This can be understood as follows:

LEVEL 1 LEADERS - have rights, responsibilities and resolve.

LEVEL 2 OFFICERS - have rights and responsibilities, but limited resolve.
CLAIMANTS - have rights and resolve, but limited responsibilities.
ADVOCATES - have responsibilities and resolve, but limited rights.

LEVEL3  ABSTAINERS -  have rights, but limited responsibilities and resolve.
ATTENDANTS - have responsibilities, but limited rights and resolve.
SUPPORTERS -  have resolve, but limited rights and responsibilities.
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RECOMMENDATIONS AND HELPFUL HINTS
The Venn diagram component can be skipped if time is lacking. Host communities should take

the lead in this activity.
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EXAMPLES OF PAST USE / SOURCE:
Adapted from the FAO (2006)’s “The four Rs”.
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13. Forms of Power f#&/pu#="

EQUIPMENT AND MATERIALS
Flip-chart, markers

P TR
i - Far

TIME REQUIRED:
30 minutes

Sl

30 73 &

DESCRIPTION:
This activity is used to visually represent the forms of power held by various groups or

organisations.

T -
xﬁl[ﬁ'ﬁﬁﬂ PR R T [l RS Y AR A ]
GUIDELINES:

A community problem or course of action is identified. For example, building a visitor information
centre to inform tourists of sustainability efforts in a regional park. The facilitator then explains
that there exist four main forms of power: economic wealth, political authority, ability to employ
threats or use of physical force and access to knowledge and information. These four types of
power are noted in a horizontal list. The group is then asked the degree of importance of each form
of power, given the project or course of action at hand (see below). A group discussion can then

follow on who/where such sources of power might come from.
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TYPES OF POWER: IMPORTANCE

Economic Wealth

Physical Force

Access to Knowledge

Political Authority
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RECOMMENDATIONS AND HELPFUL HINTS:

This technique should be used in conjunction with activities and/or discussions on interests and
legitimacy. This example can take on a different form, by listing all stakeholders involved in a
community project and identifying the types of power they might enjoy, which could be useful to

achieve the community objective. For example:

TYPES OF POWER:  GROUP X GROUPY GROUPZ

Economic Wealth
Physical Force ‘

Access to Knowledge

Political Authority

SR B .

?mwmaafﬁﬁvmﬁﬁ'ﬁww“%wﬁﬂﬁwr#ﬁﬁ - SETEI i) b9t
ST (G O FEAR R P PR o S
RO P S O 7

o 4 X P YRz

ST Nt —fr u [} .
AR

RN
SRR ETY

gl v



ASN TAEN T HAE 43
EXAMPLES OF PAST USE / SOURCE:
Howlett et al. (2000) use this technique to develop indicators of sustainability for farm based
livelihoods in Uganda and South Africa. This technique was adapted from Chevalier (2006)’s

“Index of Tools and Techniques”.
A S NP R

Howlett =7(2000) fi ™ I35 % o3 "t 1A B KL BLECHY 2 G A JPOd 35 ag R 1]
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14. Gains and Losses EZVAHEL

EQUIPMENT AND MATERIALS
Flip-chart; markers

P TR
il

TIME REQUIRED:
30 minutes

Sl

30 73 &

DESCRIPTION:
This activity allows stakeholders to talk about the various interests of different stakeholder groups,

by identifying the potential gains and losses inherent in a community course of action.
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GUIDELINES:

Identify a community course of action. In the left hand column of a three-column table create a list
of all stakeholders (individuals, groups, institutions) that might have a stake in, or be involved in
the course of action at hand. Then, ask participants to think about the potential gains and losses of

the project/course of action for each of these stakeholders. List them in the next two columns.

COURSE OF ACTION

GROUP GAINS LOSSES
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A discussion can then ensue about the interests of various groups and individuals with respect to the
course of action, about reasons why certain groups or individuals might support or oppose the
project at hand.
%%:
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RECOMMENDATIONS AND HELPFUL HINTS:
This activity should occur along with discussions or exercises on power and legitimacy.

The host community should take the lead in this activity.
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EXAMPLES OF PAST USE / SOURCE:
This technique was adapted from Chevalier (2006)’s “Index of Tools and Techniques”.

e S NP R e
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